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Formula  on of the problem. The process of formaƟ on of intellectual abiliƟ es begins in childhood and 
is carried out in the process of socializaƟ on, assimilaƟ on by the subject of informaƟ on transmiƩ ed by its insƟ -
tuƟ ons. The specifi city of social cogniƟ on is determined by the use of cogniƟ ve operaƟ ons in the process of 
percepƟ on and understanding of individual subjects and groups. The basis of social cogniƟ on is the abiliƟ es to 
understand the moƟ ves of people behavior and to predict it by the manifestaƟ ons that are observed in a social 
situaƟ on. It is clear that obviously vivid acƟ ons and their consequences, become known at an earlier age, while 
non-obvious, hidden ones – at a later age.

The theoreƟ cal precondiƟ ons for the formaƟ on of ideas about social intelligence were laid in S.L. Vygotsky’s 
cultural-historical theory of human development of a person, in which intellect is considered to be the result of 
the child’s mastering cultural values through indirect communicaƟ on. In modern psychology, among the social 
factors of mental development that aff ect the formaƟ on of social intelligence, scienƟ sts drew aƩ enƟ on to the 
peculiariƟ es of family relaƟ onships, place of residence, relaƟ onships with employees of educaƟ onal insƟ tuƟ ons, 
and some means of acƟ ve learning.

According to J. Piaget, social life aff ects the intellectual development of man because his inalienable side 
is the need to coordinate the points of view of diff erent communicaƟ on partners, which sƟ mulates the develop-
ment of the reversibility of mental operaƟ ons in the structure of individual intelligence. In turn, it is the opera- 
Ɵ onal structures, that create the subject’s space for a mulƟ direcƟ onal movement of thoughts, are a prerequisite 
for eff ecƟ ve social behavior in situaƟ ons of interacƟ on with other people [Liakhovets, 2015].

J.F. Kilstrom and N. Kantor argue that “the social intelligence of an individual does not imply that every 
person at a certain age is necessarily engaged in the decision of the corresponding life tasks”, it is proposed to 
talk about the periods “where a person enters new insƟ tuƟ ons”, as about those Ɵ mes, “where individual diff e-
rences in life’s tasks become most obvious” [Chesnokova, 2005].

Thus, the idea of social intelligence abiliƟ es’ developing in ontogenesis, depending on the social situaƟ on 
of development, is generally accepted in psychological science, but research oŌ en reveals only separate mani-
festaƟ ons of social intelligence at a certain age without covering the enƟ re life cycle of the person.

Analysis of recent research and publica  ons. The development of social intelligence in ontogenesis 
was acƟ vely studied by both domesƟ c and foreign scienƟ sts (Vlasova O.I., Liakhovets L.O., Mamedova Yu.E., 
Bychenkova A.A, Ervin P., Selman R. et al.).

The peculiariƟ es of social intelligence at pre-school age were the subject of studies of such teachers 
and psychologists as (Vlasova O.I., Zhuravleva S.S, Isayeva I.Yu., Makarov A.V, Masyagina O.Yu. NikiƟ na Ye.Yu., 
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Rubleva N.V., Kharitonova I.V., Shilova O.V., Tsybulenkova T.S. etc.), in which the scienƟ sts ascertained the pecu-
liariƟ es of formaƟ on and the most favorable condiƟ ons for the development of children’s of social intelligence 
abiliƟ es. Belavina O.V., Yasyukova L.O. and Sheshurova O.V. studied social intelligence of children at junior school 
age, peculiariƟ es of social intelligence in adolescence were studied by Yelshansky S.P., Meshalevskaya S.V., 
Odanovych M.V, Panova N.V., Chesnokova O.B., in the youth − by Pashchenko Ye.I., Knyazev N.N., Karpovich T.N., 
Kapustina Ye.O., Tarasenko M.L., Rakhmankulova Z.A., Poryadina V.O., Vyshvyrkina M.A., Kharchenko S.V. 
and many others. In adulthood, above all, the interrelaƟ on between the abiliƟ es of social intelligence with 
the personality peculiariƟ es in connecƟ on with the performance of a certain professional acƟ vity was stu-
died of: teachers (Baturina O.S., Henkina V.I., Ivashkevych E.S., Kaidin M.S., Rudenko S.V., Fedori Yu.S. and 
others), psychologists (Aminov N.A., Barabanshchykova T.A., Berklund A.V., DehƟ arova N.V., Karnieiev R.K., 
Krasnopolska N.S., Liezhnina L.V., Minava S.S., Molokanov M.V., Portnova L.K., Ruda N.L., Riazanova M.M. 
and others), specialists in social work (Korovina T.Yu., Pavlova O.Yu., Smorchkova V. P., Surhova S.Yu.), heads 
(Bandurka O.M., Zemlyinska O.V., Bielakon O. V., Bieliaieva O.V., Bobylieva O.A., Hriaznova T.V., Zhihanov B.A., 
Ilin V.A., Kozina O. S., Lanets H.P., LapƟ eva V.Yu., Podberezhna V.V.), managers (Heraniushkina H.P., Kalnoi D.A.), 
pharmacists (Alokhin N.V., Teterych N.V., Kotvitska A.A., Demianyk K. O.), entrepreneur (Halochkin I.V.), police 
offi  cers and offi  cers of the Ministry of Emergencies (Kretova K.P., Moskalenko A.P., Fedotov S.N., ProsƟ akov V.V., 
FeƟ sova M.M., Kharchenko S.V.), physicians (Militsa K.Ye., Solodukho V.V.), engineering and technical workers 
(Shcherbakov S.B.), service workers (Ozhubko H.V., Ulianova N.Yu., LokƟ ev K.V.) and others. LiƩ le research of 
social intelligence was done among the elderly (Ivanov A.A.).

R. Selman and P. Erwin described the stages of development of social intelligence abiliƟ es, which cover 
the ages before adolescence. R. Selman considered social intelligence as a form of acquired experience that ma-
kes it possible for a person to be guided in social reality. The scienƟ st characterizes each stage of development 
through the prism of four vectors of social interacƟ on: the child’s understanding of self, close friendly relaƟ ons, 
interrelaƟ on in peer groups and with parents. The scienƟ st disƟ nguished fi ve basic stages of development of 
social intelligence [Rays, 2000]:

− the pre-social stage at which the child does not disƟ nguish between internal, psychological, and exter-
nal, physical, principles of behavior, the stage ends when the thoughts and feelings of other people are idenƟ -
fi ed as an independent reality, become the subject of  the child’s interests;

− the stage of reconciliaƟ on of diff erent points of view, intenƟ ons, acƟ ons, at which the process of the 
child’s disƟ nguishing his or her own intenƟ ons, feelings and thoughts takes place as well;

− the stage of formaƟ on of the ability to refl ect, understand oneself, when the child tries to take the po-
siƟ on of another person, learns to reconcile diff erent points of view;

− the stage (it is usually reached at the pre-adolescence age of 10 to12 years), which opens up the un-
derstanding of the interdependence of diff erent, someƟ mes opposite, goals of the behavior of individuals; ideas 
about human interacƟ on get structured and built up into a system;

− stages of awareness of the coexistence of several levels of human closeness, understanding oneself as 
an integrated system of diff erent I-states.

P. Erwin shows that the development of the child’s social intelligence passes the following stages 
[Fadeyeva, 2007]:

− egocentric (up to the age of 5) – the child is not yet able to disƟ nguish between internal and external 
states, he or she can not always separate his or her own internal emoƟ onal experiences from those of other 
people;

− subjecƟ ve level (the age of 5 to 9) – the child is already capable of delimiƟ ng his or her own emoƟ onal 
experiences from those of other people, but he or she does not understand the infl uence of his or her own ac-
Ɵ ons and states on those of other people;

− reciprocal level (the age of 9 to12) – the child is able to understand the feelings and emoƟ onal experien-
ces of other people, to establish causal relaƟ onships between his or her own acƟ ons and those of other people;

− mutual level (age of 12 to 15) – the child can understand what another thinks about him or her and 
their relaƟ onship, and can feel extent of another’s saƟ sfacƟ on with this relaƟ onship;

− socio-symbolic level (the age over 15) – the child can understand theoreƟ cal ideas, values and noƟ ons 
carried by another.

Vlasova O.I. observed successively dominant deployment with the age of individual potenƟ als of social 
abiliƟ es: emoƟ onal (childhood), conaƟ ve (junior school age and early adolescence), analyƟ cal (adolescence and 
early youthful age), creaƟ ve (adolescence, adult age) [Vlasova, 2006]. The scienƟ st showed that the general line 
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of formaƟ on of the analyƟ cal potenƟ al of social abiliƟ es of a person develops according to the following logic of 
priority formaƟ on of cogniƟ ve mechanisms: nonverbal sensiƟ vity as an understanding of the meaning of other’s 
emoƟ ons (childhood) – predicƟ on of the consequences of social events (early adolescence) – lingual sensiƟ vity 
(late adolescence) – causal-aƩ ribuƟ ve abiliƟ es (early youthful age) – integraƟ on of socio-analyƟ c abiliƟ es (late 
youthful age) – integraƟ on of socio-analyƟ cal abiliƟ es with other abiliƟ es  social potenƟ als and substructures of 
the personality (adult age) [Vlasova, 2006].

The aim of this arƟ cle is to introduce the idea about the development of social intelligence abiliƟ es in 
ontogenesis.

Presenta  on of main material. The analysis of publicaƟ ons on the development of social intelligence du-
ring separate age-old periods shows that the formaƟ on of social intelligence occurs in close connecƟ on with the 
development of the personality as well as the formaƟ on and increasing complexity of its system of acƟ viƟ es. It 
should be noted that some factors infl uence the peculiariƟ es of the abiliƟ es of social intelligence throughout the 
life of a person. For example, Vlasova O.I. in her studies established the infl uence of condiƟ ons of the primary 
socializaƟ on of the child on the specifi city of the said abiliƟ es in adulthood [Vlasova, 2006]. The correlaƟ on of 
abiliƟ es in the structure of social intelligence is infl uenced by gender, mental and psychological health, psycho- 
physiological features, etc.

The development of abiliƟ es of social intelligence has a heterochronous character − in the ontogenesis, 
separate structural components of social abiliƟ es are formed unevenly, in diff erent ranges. In early childhood, 
abiliƟ es to recognize and understand the emoƟ onal components of communicaƟ on, and separate essenƟ al 
features in various nonverbal human reacƟ ons are formed most acƟ vely. At the pre-school and junior school 
age, these abiliƟ es are improved, and the abiliƟ es to verbally react and predict the consequences of behavior 
of subjects in typical situaƟ ons. In adolescence, the understanding of the internal moƟ ves of human behavior 
begins to develop, which conƟ nues its formaƟ on in later age-old periods. In the period of early maturity, there 
occurs a certain “professionalizaƟ on” of social intelligence abiliƟ es for those who work in the “man” − “man” 
professions, when verbal and nonverbal reacƟ ons, moƟ ves, predicƟ ons of behavior of subjects of professional 
acƟ vity are improved. In subsequent periods of maturity, the pace of this development begins to slow down and 
may even acquire a negaƟ ve sign due to the stereotyping of professional percepƟ on of social situaƟ ons, this 
becoming especially signifi cant under the condiƟ ons of a rich negaƟ ve communicaƟ on, lack of further educaƟ on 
and strive for self-development. In the elderly, intellectual abiliƟ es become less fl exible, and the interpretaƟ on 
of social behavior is oŌ en colored with negaƟ ve emoƟ ons and subjecƟ vity.

Based on L.S. Vygotsky’s cultural-historical theory, the concept of leading acƟ vity of Leontyev A.N. and 
Elkonin D.B, ideas about the heterochronism of mental development of Ananyev B.G. and Rybalko Ye.F., and 
studies on the development of social intelligence in separate age-old periods, we off er the following scheme of 
development of abiliƟ es of social intelligence in ontogenesis (Table 1).

Table 1
Scheme of development of abilities of social intelligence in ontogenesis

Stage age Source of 
forma  on Main barriers Main contents of the stage

I–
pr

e-
in

te
lle

ct
ua

l

Up to 3 
years

emoƟ onally rich 
communicaƟ on 
with signifi cant 
adults

emoƟ onal or social 
deprivaƟ on

abiliƟ es to recognize the emoƟ onal 
component of relaƟ onships are 
formed, cogniƟ ve condiƟ ons for 
the further development of social 
cogniƟ on are formed

II 
– 

ro
le Up to 6 

years

gaming acƟ vity, 
fi rst of all, 
plot-role game
role-playing game

manifestaƟ on of 
social derivaƟ on, 
underdevelopment 
of gaming acƟ vity, 
direcƟ ve or ignoring 
the aƫ  tude to 
parents

the child adopts the most typical 
cause-eff ect relaƟ onships in behavior, 
social standards; the child learns 
to idenƟ fy them while observing 
directly the deployment of the 
social situaƟ on,  skills to idenƟ fy the 
emoƟ onal and verbal component of 
communicaƟ on are improved
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III
 –

 a
cc

um
ul

aƟ
 o

n 
of

 k
no

w
le

dg
e

Up to 12 
years

acƟ ve adopƟ on of 
social experience 
in the educaƟ onal 
process, 
openness to the 
understanding of 
new informaƟ on,  
access to art 
resources, 
expansion of 
communicaƟ on 
boundaries

limited 
communicaƟ on, 
poor educaƟ on, 
inappropriate 
pracƟ ces in educaƟ on, 
and parents’ and 
teachers’ demands  

experience in understanding various 
communicaƟ ve situaƟ ons with adults 
and peers as well as the knowledge 
of social norms and rules is 
accumulated, repertoire of strategies 
for interacƟ on and solving social 
situaƟ ons is expanding

IV
 –

 re
fl e

xi
ve

Up to 14 
years

expansion of social 
acƟ vity, acƟ ve 
communicaƟ on 
with peers

limited  
communicaƟ on, 
poor educaƟ on, 
inappropriate 
pracƟ ces in parents’ 
educaƟ ng, presence 
of psychological 
dependencies (game 
addicƟ on, 
selfi e addicƟ on, etc.), 
residence in a too 
large or too small 
locality 

increase in the level of awareness 
of the process of interacƟ on, 
sensiƟ vity to verbal sƟ muli, 
fl exibility of percepƟ on and 
understanding of social situaƟ ons

V 
– 

so
ci

al
 le

ve
l before the 

beginning 
of one’s 
own 
profession-
al acƟ vity

further expansion 
of the spheres 
of social acƟ vity, 
educaƟ on, self-
improvement

limited  
communicaƟ on, 
rigorous value 
and sense sphere, 
inclinaƟ on to 
«polar» thinking, 
certain personality 
peculiariƟ es, presence 
of psychological 
(game addicƟ on, 
selfi e addicƟ on, 
etc.) and chemical 
dependencies, 
lack of educaƟ on 

the ability to predict the eff ects 
of behavior develops, the range of 
communicaƟ ve situaƟ ons that can 
be adequately understood expands, 
but this understanding is “hard” 
enough, hardly yields  to persuasion, 
painted with values; more importance 
is given to verbal communicaƟ on in 
comparison to other ages, integraƟ on 
of intellectual abiliƟ es begins

VІ
 –

 p
ro

fe
ss

io
na

liz
aƟ

 o
n 

of
 a

bi
liƟ

 e
s

up to 30 
years

acƟ ve development 
in the chosen 
professional 
acƟ vity, general 
social acƟ vity, 
marital relaƟ ons 
and the upbringing 
of children, 
self-improvement 
and self-educaƟ on

limited 
communicaƟ on, 
social passivity, 
presence of 
psychological 
and chemical 
dependencies

integraƟ on of abiliƟ es, development 
of the ability to understand internal 
moƟ ves of people’s behavior and the 
consequences of this behavior, the 
professionalizaƟ on of the abiliƟ es of 
social intelligence
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VІ
І –

 st
er

eo
ty

pi
ng

 o
f a

bi
liƟ

 e
s

up to 60 
years

general social 
acƟ vity, interacƟ on 
with colleagues 
and subjects 
of professional 
acƟ vity, marital 
relaƟ ons and 
the upbringing 
of children, 
preservaƟ on of 
friendly relaƟ ons, 
self-improvement 
and self-educaƟ on

stereotypes in 
interpersonal 
percepƟ on, restricƟ on 
of communicaƟ on 
with professional 
acƟ vity, social 
passivity, presence 
of psychological 
and chemical 
dependencies

improvement of  the control 
of abiliƟ es, a closer integraƟ on with 
the abiliƟ es of the general intellect 
and other personality peculiariƟ es, 
the stereotyping of  percepƟ on and 
understanding of social situaƟ ons

VІ
ІІ 

– 
rig

id

over 60 
years

general social 
acƟ vity, self-
improvement and 
self-educaƟ on

the narrowing of  
communicaƟ on, 
social passivity, 
age-old changes in 
the cogniƟ ve and 
emoƟ onal spheres, 
diseases

wisdom in social situaƟ ons, 
preservaƟ on of the abiliƟ es of social 
intelligence

The soluƟ on to the problem of developing social intelligence in ontogenesis is impossible without taking 
into account the age-old peculiariƟ es of human development. At diff erent age-old stages, the ability of social 
intelligence is revealed through individual psychological phenomena and changes.

Conclusions and perspec  ves of further research. FormaƟ on of social intelligence in separate age pe-
riods occurs in close connecƟ on with the development of personality, the formaƟ on and complicaƟ on of the 
system of acƟ viƟ es. Important for developing the abiliƟ es of social intelligence are those condiƟ ons in which a 
personality develops.

The proposed scheme of development of social intelligence covers all the age-old periods, in each of 
which both the major sources of formaƟ on and the main barriers impeding the development of personality 
abiliƟ es are named. In the above scheme, purposeful psychological and pedagogical infl uences on the deve-
lopment of abiliƟ es are not taken into account. In our opinion, special condiƟ ons contribute to a higher level of 
development of those abiliƟ es that are formed at a certain age, but can not be formed prematurely, in isolaƟ on 
from other new changes. 
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