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Problem statement. The modern development of
higher education is characterised by two main trends:
continuity as a conceptual basis for education policy and
quality improvement through the activation of students’
personal potential. The personality-oriented educational
paradigm is the basis of the continuing education con-
cept, and serves as a prerequisite for the development
of such an important quality of future specialists as the
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The article is devoted to one of the urgent issues
of modern pedagogy — learning autonomy and
its formation in the context of language teach-
ing. The article reveals the essence of learning
autonomy and emphasises that it implies a cer-
tain level of students’ educational and cognitive
competence, which is defined as the ability to
effectively manage learning activities indepen-
dently. At the same time, such strategies as goal
setting, planning of learning activities and reflec-
tive self-assessment are essential. The prerequi-
sites for the effectiveness of the development of
learning autonomy are analysed.

In the light of the person-centred paradigm,
which is the basis of the concept of lifelong learn-
ing, autonomy is considered as a characteristic
of a person's individual position and is closely
related to the individualization of the learning
process through the development of students’
creative activity. Various forms of individualiza-
tion of the educational process are proposed,
such as differentiation of the level of difficulty of
tasks for students with different backgrounds, dif-
ferentiation of the content of educational materi-
als depending on the interests of students, differ-
entiation of task performance modes taking into
account individual characteristics.

It is noted that learning autonomy assumes that
students have the skills of self-control, i.e. the
skills to independently determine the purpose of
learning, organise it and structure the learning
process itself, adequately evaluate the results
obtained using various learning strategies.
Autonomous learning activities allow for the full-
est development of the personality qualities and
learning and cognitive skills necessary for mod-
ern specialists, increase motivation and establish
conditions for self-realisation in creative search.
Autonomous activity makes the learning process
individualised, personality-oriented, i.e. aimed at
developing creative abilites and self-realisation
in the learning process of each individual. In the
context of the modern concept of professional edu-
cation, which sets the task for higher education to
teach students to acquire and replenish their know!-
edge and skills independently, the organisation of
autonomous learning activities is one of the effec-
tive measures to improve the learning process.
Key words: learning autonomy, lifelong learning,
reflection, individualization, differentiation, inde-
pendence, creativity, responsibility.

Cmammsi npucssiyeHa 00HIl 3 akmyasibHUX po-
6/1eM cyyacHol nedaz2oaiku — Has4asibHoI aBmo-
HoMIi ma ii ghopMyBaHHIO y KOHMEKCMI Hag4aHHs!

MOBU. PO3KpUBAEMBCS CyMb HaBYa/IbHOI asmo-
HOMIi ma nioKpec/loembCsl, WO BOHA nepeo-
bayae nesHUll piseHb Hag4ya/lbHO-Mi3HABA/IbHOI
KomremeHyii cmyoeHmis, WO BU3HaYaEMbCs
5K 30amHicmb 00 eghekmusHo20 camocmili-
HO20 Ynpas/liHHa  HasYa/IbHOK  QiSi/IbHICTIO.
Mpu yboMy icmoOmHe 3HaYeHHs1 Maromb Mmaki
cmpamezii, SIK cmag/ieHHs1 Memu, r/1aHyBaHHs
HasyasibHOI 0isi/IbHOCMI ma pedh/ieKcusHa camo-
ouiHka. [lpoaHasiz08aHO MepPedymMoBU eghek-
muBHOCMI PO3BUMKY Has4asIbHOI @BIMOHOMIT.

Y csimni  ocobucmicHo-opieHmoBaHoi  napa-
oduamu, Wo /1exumb 8 OCHOBI KOHUenyji 6esre-
pepsHoOi ocsimu, asmoHOMIsSI pPO32/1i0aembCsi
5K Xapakmepucmuka iHOUBIdyasbHOI  no3uyii
JIOOUHU | MICHO roB’si3aHa 3 IHOUBIOyasli3ayjeto
rpoyecy HasyaHHs 4epe3 pPOo3BUMOK MBOop-
yoi- akmusHocmi cmydeHmis. [POMOHyMbLCS
pisHi  chopmu  iHOUBIOyasi3ayil  Hag4ya/ibHO20
npoyecy, maki siKk dughepeHyiayisi pisHsi ckiao-
Hocmi 3as0aHb 07151 cmyOeHmI8 3 PI3HO Mio-
20MOoBKOH, duchepeHyiayisi 3Micmy HasHaslbHUX
Mamepianis 3a/1eHO 8i0 iIHmepecis cmyoeHmIs,
ouchepeHyiayisi PeXXuMI8 BUKOHaHHsI 3a80aHb 3
ypaxysaHHsIM iHOUBIOYa/IbHUX ocobsiugocmell.
3asHayaembCs, WO Has4a/lbHa  asMmoHOMIsI
rnepedbayae B0/100iHHSI CMyOeHmamu Hasu-
YkaMu CaMOKOHMPO/IKD, MOBMO  Hasu4ykamu
camMoCmiliHO BU3HaYamu Memy Has4aHHsl, opaa-
Hi308yBamu (020 i cmpykmypysamu cam Mpo-
yec Has4aHHs1, adeksamHo oyiHoBamu 3006ymi
pe3y/ibmamu, BUKOPUCMOBYHHU PI3HOMaHIMHI
cmpameaii Hag4aHHSI.

ABMOHOMHa Has4asibHa  Oisi/IbHICMb  A0380-
/15i€  Hallbiiblu  MOBHO PO3BUBAMU  HEOOXIOHI
cydacHuM chaxigysiv sikocmi - ocobucmocmi i
HagyasibHO-MNI3HaBa/IbHI  YMIHHSI, MiosuUWyBamu
piseHb mMomusayjii i cmsoprosamu yMosu 07151
camopeasisayii y msopyoMy MowyKy. ABmo-
HomHa disi/ibHicmb 00380715IE 3p06UMU MpoYec
Has4yaHHs1  iHOUBIdyani308aHUM, 0CO6UCMICHO-
OpieHMoBaHUM, Mobmo CrpsIMOBaHUM Ha Po3-
BUMOK mBop4UX 30i6Hocmell | Ha caMmopeartisa-
yito B HaBYa/IbHOMY MPOYECH KOKHOI KOHKDEMHOI
ocobucmocmi. Y KOHmMeKcmi Cy4acHoi KoHyen-
yii mpogpecitiHoi ocsimu, wo cmasums nepeo
BUWOK WKO/TOK 3aB80aHHsI Has4umu cmyoeH-
mig camocmiliHo 00epXysamu i MoMosHBamu
CBOI 3HaHHS1 Ui YMIHHSI, opaaHizayisi @BmoHOMHOI
Has4a/1bHOI Oisl/IbHOCMI € 0OHUM 3 e(heKmUBHUX
3ax00i8 BOOCKOHa/IEHHS! HaB4a/1bHO20 MPOYECY.
KniouoBi cnoBa: Hasua/ibHa aBMOHOMIS,
Hagy4aHHs1 IPOMsI20M UMMS, PeEKCIsl, IHOU-
Bidyanizayisi, oucpepeHyiayis, camocmiliHicms,
mBopYiCMb, BIOMOBIOA/TbHICMb.

ability to conduct independent educational activities to
master special knowledge and skills.

Analysis of recent research and publications.
Nowadays, a lot of attention is given to studying dif-
ferent aspects of learning autonomy. It is necessary
to distinguish between the concepts of autonomous
work as a form of organising the educational process
and autonomy as an ability of students.
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Autonomous work is understood as a self-directed
learning activity carried out by a student without direct
guidance from a teacher. This implies, on the one
hand, a certain psychological attitude of students to
the learning process, namely: an active position in
relation to their education, a desire and readiness to
take responsibility for its outcome, rather than relying
on the experience of the teacher, and an aspiration to
acquire knowledge and skills independently. Autono-
mous work also implies a students’ creative approach
to this activity, the search for independent ways to
overcome emerging difficulties, independent solu-
tion of certain educational tasks, rather than passive
following of established stereotypes, the ambition
to create an individual educational product. Autono-
mous work requires a high level of student motivation
and personal interest in learning outcomes [1, p. 78].

Independent work assumes a certain level of stu-
dent learning and cognitive competence. Educational
and cognitive competence is defined as the ability and
readiness for conscious and effective independent
management of learning activities — from goal setting
to self-control and self-evaluation of its results, which
is based on the fundamental component — mastery
of strategies and methods of learning activities, gen-
eral and special in relation to a particular subject. In
the process of independent work, the following strat-
egies are essential: goal setting, i.e. the ability to set
learning goals and objectives independently, corre-
lating them with one’s individual needs; planning of
learning activities, i.e. the ability to determine ways
to achieve these goals and objectives; reflective self-
assessment. These features determine the students’
creative approach to learning, orientation towards
finding independent solutions. Self-relient students
should be able to choose learning materials and
methods of working with them in accordance with the
tasks set [2, p. 97].

Special attention is paid to the students’ ability to
carry out a reflective self-assessment of their learning
activities, i.e. to correlate the result obtained with the
task set and evaluate it in terms of its success in mas-
tering the subject being studied. Learning and cogni-
tive competence involves the ability to adjust one’s
learning activities if the chosen strategy does not lead
to the desired result. On the basis of a reflective self-
assessment of strategies and means of educational
activities chosen by students, they make appropriate
adjustments to them and learn from their mistakes
for the future. In essence, this ability means constant
critical reflection on one’s educational experience, the
search for more effective ways and methods of work-
ing with the material being studied [3, p.56].

Thus, the students’ autonomous learning activ-
ity implies the maximum degree of their involvement
in the learning process. The student is no longer a
passive object of pedagogical influence, but acts as
an active subject of the educational process, a full

partner who, along with the teacher, participates in
the organisation of this process and is responsible for
its outcome.

Autonomous learning activity is actually a produc-
tive process, as opposed to reproductive, creative
activity aimed at creating one’s own educational prod-
uct. In such activities, the students are in a state of
increased creative activity, continuously searching for
ways and means of solving the educational tasks fac-
ing them, relying on reflective analysis, finding their
own solution to the problems that arise. Students learn
to manage their learning activities independently, and
as a result, they develop their own individual style of
work, a set of individual means and ways to improve
their level of knowledge, skills and abilities. Thus, in
the conditions of autonomous learning activities, the
formation of an autonomous creative personality of a
future specialist takes place [4, p. 85].

Autonomy is a certain property of a personality
that characterises his/her subjective qualities. It is
considered as a characteristic of the individual posi-
tion of a person and is a background for indepen-
dence, independence in choosing motives, goals and
activities, and the formation of an individual style of
behaviour. In the context of educational activity, stu-
dent autonomy can be defined as the ability to take
responsibility for the process and result of this activity.

The aim of the article is to consider the essence
of the concept of autonomy and analyse the main
strategies and techniques of autonomous learning
activities that will contribute to the effectiveness of
educational process through its individualization.

Presenting the main research. The problem
of autonomy and autonomous learning activities is
closely related to the problem of individualization of
the learning process.

Earlier, individualization was viewed exclusively
as the adaptation of the educational process to a par-
ticular student, assuming his or her individual char-
acteristics. However, as rightly noted by a number
of researchers [5, p. 47], this did not imply the need
to teach students to learn, to improve their level of
mastery of the subject on their own. All responsibility
for the process and outcome of learning rested with
the teacher, who had to find an individual approach to
each student and organise their independent work so
that it met the individual characteristics of the latter.
The student remained a passive object of pedagogi-
cal influence.

In the light of the person-centred paradigm
underlying the concept of lifelong learning,
researchers’ views on what goals individualization
should pursue have changed. Nowadays, it is seen
not only as a teacher’s consideration of students’
individual characteristics, interests, needs, level
of training, etc., but also in terms of developing
students’ independent creative activity. The task of
individualization of learning in a modern university
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involves the development of the intellectual culture
of the individual, and the individual independent
learning activity of the students should be aimed
at developing their ability to think creatively, at
developing the need for constant replenishment of
knowledge, self-education, and at acquiring skills of
creative independent work.

It seems that the formation of autonomous
learning activities creates favourable conditions for
the individualization of the educational process as
a whole, and autonomous learning activities can be
considered as a form of individualization of student’s
independent work.

It should be noted that in the modern theory
of learning, various forms of individualization of
the learning process can be distinguished. These
include differentiation of learning at different levels,
for example, differentiation of the level of difficulty
of tasks for students with different backgrounds
or experiencing different difficulties in the learning
process; differentiation of the content of educational
materials depending on the individual interests of
students; differentiation of task performance modes
regarding individual characteristics, etc. As a form
of individualization, one can distinguish between
independent work of students organised by the
teacher, considering their individual characteristics
and needs, and independent work with materials
specially developed for this purpose. In the first case,
the initiator and organiser of independent work is
the teacher, while in the second case, the role of the
organising factor is played by the teaching aids that
regulate all the student’s learning activities. Another
form of individualization is the individual work of a stu-
dent with a teacher, for example, additional classes or
individual consultations [6, p. 68].

Each of these forms of individualization is effective
in its own way. In the context of autonomous learning
activities, a student takes on the role of a teacher
and draws up an individual work programme. Many
people see autonomous learning activities, which
involve students taking responsibility for the process
of acquiring knowledge and making decisions related
to its implementation, as a form that allows students
to develop the personality traits and learning and
cognitive skills necessary for a modern specialist to
the fullest extent possible, increase their motivation
and create conditions for self-realisation in creative
search. Autonomous learning activities allow to make
the learning process individualised, personality-
oriented, i.e. aimed at the development of creative
abilities and self-actualization in the learning process
of each individual [7, p. 131].

All of the above confirms the position that the
autonomous learning activity of a university student
can be considered as a form of individualization of
the educational process in general, and independent
work on the material studied, in particular.
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In the context of autonomous learning activities,
individualisation can, in our opinion, be viewed in a
new aspect: as the implementation of independent
learning activities by students in an individual mode, in
accordance with individual needs, learning objectives,
specific training and style of learning activities.

In our opinion, today's students are generally
characterised by a conscious and responsible attitude
to learning and a high level of motivation. At the
same time, they have a very different level of initial
training, different abilities, individual psychological
characteristics, and difficulties they face in the
learning process. This causes a differentiated
approach to students. However, with the restrictions
imposed by the programme, the teacher is not always
able to take into account the individual needs of each
student. The requirements of an individual approach
should not conflict with the requirements of the
mandatory programme and the teacher’s capabilities.
The conditions for individual work are fully developed
in the process of the student’s autonomous learning
activities.

Let's take a brief look at the student's autonomous
learning activity in mastering foreign language
listening as an example.

Listening is one of the most difficult types of
language communication to master, especially when
working on it independently. Traditionally, the limited
amount of time allocated to work on this aspect in
the classroom and the lack of communication with
native speakers leads to the fact that the level of
students’ competence in listening is insufficient. All
this requires a significant amount of independent
additional listening practice.

On the other hand, this type of language
communication is the most accessible for organising
independent work on it. As a rule, most modern
students nowadays have individual technical means.
They can create their own audio library at home, a
kind of home laboratory for working on listening in
order to improve their listening skills on their own.

In the context of autonomous learning activities,
students work on foreign language listening
individually. They independently determine their
needs based on the difficulties they encounter in the
process of listening to a foreign language and their
own preferences regarding the listening material. The
students set themselves learning objectives accord-
ing to the analysis of their needs and thus outline
ways to overcome these difficulties. In relation to the
task at hand and following individual interests, the
students can select appropriate listening materials:
authentic or adapted to their level of training. In the
process of practising with the material, the students
learn various means and methods of training with
audio texts, which allow them to develop the skills
necessary for successful listening, such as the ability
to navigate the text by keywords, the ability to make
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contextual guesses, the ability to judge the content of
the text by the surrounding visual cues, for example,
the features of the communication situation, the tone,
the mood of the speaker and the other. Moreover,
these methods and means of educational activities
are chosen by the students from their personal prac-
tice of learning, drawn from the experience of com-
munication with the teacher, from their group mates,
and also discovered by themselves in the course of
independent creative work. In the process of autono-
mous work on listening, students learn to evaluate the
results of their activities, their success, critically reflect
on their speech and learning experience and use it to
set further learning tasks. Working on listening in the
context of autonomous learning activities allows the
students to monitor and evaluate their progress indi-
vidually. Thus, a foreign language learner develops
both his/her own listening skills and a certain style of
individual learning activity in this area.

Conclusion. Summarising the above, we can
draw the following conclusion. In the context of the
modern concept of professional education, which
sets the task for higher education to teach students to
independently acquire and replenish their knowledge
and skills, the organisation of autonomous learning
activities of students is one of the effective measures
of individualization of the educational process. It

allows solving the problem of differentiated approach
to students, improving learning outcomes, making
the work on the material being studied personally
meaningful for everyone, forming the level of
educational and cognitive competence necessary
for further work, developing such qualities as
responsibility, independence and creative activity
necessary for a modern specialist.
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